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Effects of Small Track Classes 
Evaluating the Track System in Senior High School “English ”

Shuji HASEGAWA    Faculty of Child Development and Education, Uekusa Gakuen University

Nowadays, senior high school entrance examinations in Chiba Prefecture generally consist of two selection methods: 

“character-centered exam” and “traditional exam.” The former requires the examinees to undergo an essay-writing test 

and an interview, the latter to take written tests in five subjects: English language, mathematics, Japanese language, 

social studies, and science. As a result, approximately half of freshmen are permitted to enter schools without having 

studied the main subjects for the entrance exams. Hence, among those who chose the former selection method, there are 

not a few students lacking academic ability. Even among those who chose the latter, some students are weak in English 

language. 

Despite great differences between them in academic ability, to promote the English-language ability of first-year 

students, a system of small track classes was adopted in the three-credit subject, “English ,” at a senior high school the 

author worked for. To put this into practice, two general classes were combined and re-divided according to the students’ 

English ability, into three small classes: one high-track and two “middle plus low”-track classes. After a period of one 

year with the system in place, its effects in relation to criticism against tracking were evaluated, using a questionnaire and 

analysis regarding the following three points: 1) the effectiveness of each individual class, 2) any changes of students’ 

attitudes, and 3) any changes in students’ English abilities. 

Regarding these three points, the results were as follows: 1) analysis of the questionnaire showed both the high-track 



class and the “middle plus low”-track class to be effective, with the former being more so; 2) questionnaire analysis 

revealed that none of the students felt any sense of “discrimination,” frequently referred to as a defect of tracking, rather 

that positive effects had come to be expected, as long as daily lesson content was continually improved; and 3) from 

observation of the number of students moving between track levels at the beginning of the second and third terms, it was 

concluded that not all students had become fixed in their assigned levels, and that the differences in academic levels 

between students had not been aggravated. 
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A B A B A B A B A B A B

1 17.3% 14.2% 30.9% 32.8% 42.7% 31.3% 0% 0.7% 0.9% 3.0% 4.5% 10.4%

2 17.3% 21.1% 38.5% 35.9% 26.0% 30.5% 1.0% 2.3% 0% 1.6% 17.3% 7.8%

3 14.8% 21.4% 63.0% 48.4% 5.6% 6.3% 0% 2.4% 16.7% 21.4%





A B A B A B

2 5 1 .9 % 5 3 .1 % 4 8 .1 % 4 6 .9 %

3 5 0 .0 % 4 3 .5 % 2 7 .8 % 3 3 .1 % 2 2 .2 % 2 3 .4 %

A B A B A B A B

2 26.0% 22.7% 20.2% 25.8% 6.7% 15.6% 4.8% 3.1%

3 18.5% 11.9% 25.0% 19.0% 1.9% 10.3% 2.8% 4.0%

A B A B A B

2

3 15.7% 18.3% 5.6% 2.4% 14.8% 15.1%



A B A B A B

52.5 27.5 28.0 54.0 28.5 53.5
A  B B  A A  B B  A A  B B  A

6  (10.9%) 2  (8.0%) 4  (14.8%) 6  (10.9%) 7  (25.0%) 6  (11.1%)

4  (8.0%) 6  (20.0%) 9  (31.0%) 7  (13.2%) 5  (17.2%) 7  (13.2%)
10 8 13 13 12 13
  (1.9%) 0  (0%) 3  (10.7%) 0  (0%) 2  (7.0%) 3  (5.6%)
(17.1%) 8  (29.0%) 10  (35.7%) 13  (24.0%) 10  (35.1%) 10  (18.7%)






